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1. An Introduction to Creative Writing

         People are naturally attracted to what interests them; thus, students will always want to explore personal interests. This is what is considered as the foundation of creative writing (Bekurs & Santoli, 2004). Following first language (L1) composition theorists such as Murray (1985) (in Hyland, 2003) and Elbow (1998), teachers of writing see their classroom goals as “fostering [second language (L2)] students’ expressive abilities”, by encouraging and helping them find “their own voices to produce writing that is fresh and spontaneous”(Hyland, 2003). This means that L2 writing teachers encourage their students’ personal experiences and opinions through self-expression.

         Likewise, Macrorie (1980), a writing process theorist, argues that writing activities have to “stem from students’ interest so that education can take advantage of a natural need-to-know inclination in the human heart” (in Bekurs & Santoli, 2004). So, according to him and other expressivists, writing is seen as a “creative act of self-discovery” (Hyland, 2003) that “helps generate self-awareness of the writer’s social position and literate possibilities” (Fryer, 1974; in Hyland, 2003). It also facilitates “clear thinking, effective relating and satisfying self-expression” (Moffet, 1982, p.235; in Hyland, 2003). 

         Furthermore, writing helps the writer/ student to share his/ her personal meanings with others. In classroom contexts, the writing courses “emphasize the power of the individual to construct his or her own views on a topic”; the teacher’s role consists of providing the students with the “space to make their own meanings with a positive and cooperative environment” (Hyland, 2003). Because writing is a creative process, students need to begin this process by exploratory writing (Bekurs & Santoli, 2004); and once the latter is mastered, it is “a powerful tool for focusing on a problem and stimulating thought” (Bean, 1998, p.98). In other terms, instead of imposing their thoughts and opinions, offering models, or suggesting responses for their students, teachers try to “stimulate” the writer/ student’s “ideas through pre-writing tasks, such as journal writing and parallel texts”. This is what makes writing a “developmental process”, “an act of discovering meaning” (Hyland, 2003).

1. 1. Creative Writing: Definition  

         There is no exact definition of creative writing. Yet, many writers agree that it includes two types: creative non-fiction and creative fiction writing, and each of these types embrace various genres. The following is a definition found in Wikipedia; yet, other definitions may be found in other sources. 

“Creative writing is considered to be any writing, fiction, poetry, or non-fiction that goes outside the bounds of normal professional, journalistic, academic, and technical forms of literature. Works which fall into this category include novels, epics, short stories, and poems. Writing for the screen and stage, screenwriting and playwriting respectively, typically have their own programs of study, but fit under the creative writing category as well.”

        There is a great controversy on whether ‘creative writing’ is an art or a craft, and the debate will never come to an end. However, many writers agree that creative writing is both an art and a craft. Therefore, it is “something special of an art and a craft”. Many people believe that (creative) writers have a gift in the sense that they have the “power to entertain…to make someone laugh, to make someone cry…and to make someone think”. On the other hand, many writers and specialists (mainly in the field of psychology) believe that “all people have the potential to be creative” (Colton & Bergman, 1999), which means that creativity can be developed through practice, especially through writing.

1. 2. Characteristics of Creative Writing 
1. 2. 1. Originality 

        In trying to define ‘originality’, a dramatist compared it to an “aroma”, and that it is “unique”. Thus, he stated: 

“Originality is something we cannot profane with a definition. You simply feel it. It is something like an aroma. You can’t touch it with your fingertips. Perhaps ‘unique’ is the word… A spark out of the author’s genius might light up a piece of writing so that it’ll dazzle you with its brilliance” (quoted in Egri, 1965, 1993, p.14-15).

        In analysing this quotation, Egri (1965, 1993) feels that the dramatist' is not so clear in comparing originality to an ‘aroma’; he rather prefers to compare it to “genius” and adds that it “must be rare” (p.14); this implies that only a very small proportion of writers can have the quality of being original. 
        Egri (1965, 1993) suggests that the best way to define originality is by taking a masterpiece, be it a play, novel or short story, and try to find “that giant of literature” that “carries its originality”. Hence, what makes works like: “War and Peace”, by Tolstoy, and “The Diamond Necklace”, by de Maupassant, so enduring is that each one of these masterpieces is “outstanding for its character portrayals” and that with “a few bold strokes or with detailed drawing”, the authors made them come to life (p.15).

         But, as Wellek and Warren (1942.1947.1949.1956) claimed, many works of early ages, such the Elizabethan sonnets, were conventional to previous works of the age, because the authors of these works tried to use, adapt and even modify themes and images inherited from tradition without having felt inferior or unoriginal; so does this mean that their works were of no artistic value?

        Wellek and Warren (1942.1947.1949.1956) believe that this is not a form of plagiarism, and Samual Johnson (1759) shared the same point of view, by claiming that:

“[Since] not every instance of similitude can be considered as a proof of imitation, so not every imitation ought to be stigmatised as plagiarism. The adoption of a noble sentiment, or the insertion of a borrowed ornament, may sometimes display so much judgment as will almost compensate for invention...”
         So, if a writer quotes, borrows, or even imitates other works, this would not mean that his/ her work lacks sincerity or originality; it will always carry an artistic value.

         Furthermore, originality in writing is related to the personality of the writer, and the authenticity of his/ her piece. Thus, any writing that is true to a writer’s personality, authentic and original may well be found in a good poem; it is something that only he or she could have produced. 

         Authenticity, here, refers to that individual voice, which genuine artists find as they seek to represent what is increasingly important to them. Originality, however, “does not mean novelty which is easily achieved”, as Fairfax & Moat (1989, 1998) define it, rather it has to do with “the means by which experience is presented in a more distinctive and significant manner”. Moreover, originality “refers to behaviour that occurs relatively infrequently, is uncommon under given conditions, and is relevant to those conditions” (Maltzman, 1960).
       Thus, personality, authenticity and originality are, linked, and achieved only by continual effort. Thus, writers with original personalities tend to be:

· Indifferent to conventional procedures and behaviour,

· Inner-directed, making and following their own goals, and

· Keenly interested in contradictions and challenges.
       Creativity and originality differ markedly between the arts and sciences, and even between different art forms, though many personality tendencies can be shared between scientists and artists (Perry, 1999). Creativity, however, is different from originality in that the former refers to the “consequences” of originality (Maltzman, 1960).

1. 2. 2. Flexibility 
        Flexibility in writing can well be observed in the student’s writing process. Sometimes he/ she may need to write thirty (30) drafts and other times a single draft will do. Sometimes, he/ she thinks that he/ she should dictate his/ her ideas, write them on the computer, or thinks that he/ she has to scratch them out carefully with a pencil. 
         So, instead of expecting him/ herself to write perfect first drafts or to develop his/ her best ideas before writing, a student writer needs to learn to trust the generative nature of composing (Leki, 1998). By being flexible and open-minded, he/ she will sometimes discover his/ her most innovative ideas in progress, because language generates thought. In fact, what the student learns as he/ she writes will sometimes contradict his/ her preliminary hunches; so, he/ she has to be prepared to revise accordingly.

         In addition to this, a student needs to be flexible about how he/ she composes documents. He/ she needs to be aware that some documents will be more demanding than others. For example, a semester-long research paper would require a different amount of collaboration, research, and revision than a short biography. So, flexibility is the “key to disciplined writing” as Vishwanathan (2004) pointed out . Hence, if a writer/ student manages to plan his/ her time effectively by doing some preliminary planning and prewriting, in addition to maintaining organized files by keeping a list of ideals or drafts of essays that might be worth developing and by organizing reading notes, he/ she will have less trouble in generating subjects to write about.
         However, it is important for a student to be aware of the fact that trying to plan absolutely everything before writing may undermine his/ her creative potential. Thus, it is meaningless to, for instance, edit, documents (for example, checking spelling, grammar, punctuation, and style) before revising. Being flexible requires from a writer to vary strategies from project to project, and to be able to manage the amount of time (Colton & Bergmann, 1999) he/ she gives to each writing strategy, which in itself depends on the genre of the writing task, the writer’s personality, schedule, and writing habits. 

         In order to develop his/ her flexibility in writing, a student writer needs to adopt effective writing habits; he/ she can achieve that through:
· Reading widely (Perry, 1999), because the latter gives him/ her the opportunity to research his/ her topics and seek exemplars. By finding out what others have said about his/ her subject, he/ she can analyse the research methods that the others employed in order to generate knowledge about his/ her own subject; his/ her creativity can, hence, be sparked by what he/ she reads and by engaging in discussions with others. He/ she can, also, enhance his/ her opportunities for being creative by researching the creative efforts of other people.
· Believing in his/ her voice, because when his/ her goal is to be creative, he/she needs to emphasise the positive. He/ she has to be flexible by giving his/ her creative abilities time to grow, and exercising the latter involves quieting the editorial voice, that is the voice within him/her that critiques whatever he/ she does (Bolduc, 1996). 
         However, being creative does not mean impairing his/ her critical faculties. Hence, inventing involves critically examining his/her work in relation to the work of others, and being receptive to critics (Bolduc, 1996). So, a writer always needs to set aside doubt, self-criticism, and despair, especially in the beginning of a writing project. And, after all, he/ she needs to emphasise the positive; that is to say, even when he/ she comes close to despairing, he/ she believes his/her rough drafts will become crystal clear. He/she believes that he/ she will identify some innovative, creative interpretation.

        There are other habits that a writer must adapt in order to enhance his/ her writing flexibility and effectiveness, such as:
· Establishing a comfortable place to write;
· Writing daily;
· Managing to deal with time.
1. 2. 3. Inspiration and Flow in Writing
          It is worth reporting the old saying that says that something is “one percent inspiration and ninety-nine percent perspiration”, (Silvester, 2004) or as Bradley puts it: “ten percent inspiration or talent, and ninety percent hard work” (in Silvester, 2004). This is true for writing, too. 
        Hence, it is important to get inspiration, but it is more important to know that a writer has not to sit around and wait for it to show up. A writer must have the will to work and struggle to find the words to express his/ her own vision of the world. Hence, if he/ she does so by writing, he/ she will have a “muse whispering story ideas and perfect phrases into” his/ her “ear” as he/ she writes (Silvester, 2004).
        However, and as poet Edward Hirsch claims, “The terror of writing comes from the fact that there is always something involved beyond mere willpower and conscious labor” (in Perry, p.124); that is to say, most writers, especially beginners, have the belief that inspiration is the only thing that pushes them to write, or as Stedman (1970, p.21) called “a direct endowment from heaven, - the Inspiration governing creative, impassioned, imaginative art…”.
         So, it is necessary to offer a muse sustenance before one can expect it to come by itself. Thus, a writer can learn to help him/ herself get the muse by taking matters into his/ her own hands (and mind), and tries to create for him/ herself an atmosphere or put him/ herself in a situation where flow can happen (Perry, 1999). So, if a person is really meant to be a writer, he/ she has probably already got a muse hanging around, and he/ she has only got to feed it.  An instance about this can be the way Ralph Angel (in Perry, 1999, p.129) tries to make writing possible, by going to his writing room, saying that he does not wait for inspiration to invite him to write. Sometimes, however, a writer may experience moments of inspiration that are fed by some craft, as Stephen Yenser explains:

 “I think I would say more than 85 percent [of poetry] is revision. I feel that most of writing poetry is a matter of craft. it’s not an easy craft….it’s like writing prose, writing fiction, writing music, like pointing paintings think all these involve a hell of a lot of work and a touch of inspiration….so craft is there inseparable from the flow. In fact I wouldn’t have the flow without the craft, I think. The inspiration is different. I think anybody can be lucky enough to get hit by lightning” (in Perry, 1999, p.129). 
        Inspiration comes on occasions (Stedman, 1970); it works for some writers who, generally, await these moments to come, or would prefer to prepare themselves to live these moments, as is the case with Mozart (in a letter from Life of Mozart by Holmes); thus, he writes:

 “When I am, as it were, completely myself, entirely alone, and of good cheer-say travelling in a carriage, or walking after a good meal, or during the night when I cannot sleep; it is on such occasions that my ideas flow best and most abundantly. Whence and how they come, I know not; nor can I force them. Those ideas that please me I retain in memory, and am accustomed, as I have been told, to hum them to myself”. 
       To develop one’s inspiration, a writer may visit places and do things, but most of all, read. He/ she can read poetry and non-fiction because, as Silvester (2004) says “that is where odd ideas come from”. He/ she can, also, read fiction as he/ she can read in and outside his/ her genre. “All these things will be filtered through [the writer’s] own perceptions to feed [his/ her] Muse”. Moreover, writers who exercise other kinds of art, such as painting, music and sculpture, it is pointed out that the latter are very interesting and helpful sources that might inspire them. 
       Inspiration requires “trivial conditions” to come, in order to feed the writer with some fresh green ideas, and an “emotional charge”, “passion” and “creative moments” for him/her to free his/her mind and put his/her ideas and thoughts down on paper (Lytton, 1971, p.20). Thus, 

 “Pure inspiration may come anywhere, but for the elaboration of this vision, for the hard work that makes the vision tangible, and turns it into a work of art the poet or writer needs conditions that he [or she] finds conductive to concentration. Rilke, for instance, needed the quiet and isolation of country mansions. Other writers required various more mundane paraphernalia to jog along the tired muse….The requirements are as multifarious, odd and unpredictable as the writers.” (Lytton, 1971, pp.  20-21).

1. 2. 4. Imagination 
         The term ‘imagination’ embraces different meanings; it can be better defined with relation to the creative process. According to Lytton (1971), (artistic) imagination means that something is “done inventively” and this implies that imagination is associated with creativity, meaning that the former is a “creative faculty” (p.5).

         Likewise, Stedman (1970), defining artistic imagination, says more explicitly that it is:

 “a faculty of conceiving things according to their actualities or possibilities,-that is, as they are or may be; of conceiving them clearly; of seeing with the eyes closed, and hearing with the ears sealed, and vividly feeling, things which exist only through the will of the artist’s genius. Not only of conceiving these, but of holding one’s conceptions so well in mind as to express them,- to copy  them,-in actual language or form.” (p.231-32).

         Stedman, here, relates artistic imagination to the human senses as they conceive things, and how the artist genuinely, using these senses, brings things into existence, by means of actual language or form. He adds that every work of art is worthy of consideration only if it is “more or less effective through beauty, feeling and imagination” (p.147).

         However, imagination does not necessarily mean that one imagines only things that are unreal, or that he/ she has never seen before, because these things are often related to reality; the idea is that imagination has the implication that one goes “beyond the given data”, that is “going beyond the immediately obvious facts and seeing the hidden structure” (Lytton, 1971, p.5). Hence, if a person tries to order elements where he/ she sees relationships that were not evident before, his/ her work will be considered an effective one. 
        In writing, imagination is sovereign, in that every piece of writing should be seen as a product of the latter (Stedman, 1970).

        Everyone can possess the power of imagination (Stedman, 1970), which is one of the most valuable gifts a human being can have. It allows people to create, to experience the joy and satisfaction of invention (Hewitt, 2003) to predict and hypothesize, and to empathize with others. Hence, when a person reads a novel and believes in the characters in that novel, it is because the writer has imagined the story into existence in a way that allows the reader to do the same. So, by using language for creative writing, a student/ writer makes a representational world for him/ herself and his/ her readers (Caseburg, 2003). He/ she learns to understand the ability of language to stand for experience, to endure limitations, and to reshape familiar forms and elements into new relationships (Amberg & Larson, 1992). 

         Therefore, Amberg and Larson (1992) suggest that student writers must be encouraged to see that their own unique imaginations are valuable sources for ideas. Imagination can, hence, lead them in any direction, from fantasy to science fiction to well-imagined realism. The imagination is the writer's means of bringing an idea to life through the various writing genres. 
1. 2. 5. Motivation 

        Being motivated is one of the key requirements for effective writing and success in it. While at times, a student writer might not feel like writing, he/she can identify and focus on the forces that are driving his/her desire to write; he/she will be well along the path to being motivated (Colton & Bergmann, 1999). In the classroom, however, it is required from the part of the teacher to bring some energy and excitement to the process of writing in the classroom (Kroll, 1990), that is, to create a writing environment which is authentic, and purposeful. This can be achieved by encouraging communication in a writing classroom. In respect of this we can identify four forms of motivation: intrinsic, extrinsic, positive, and negative. Various combinations of these can be brought together to help a student writer write effectively. Perry (1999) argues that the most successful form of motivation is both positive and intrinsic.

        Hence, by intrinsic motivation, we mean the desire which can arise from within a student/writer to write, and to achieve better in writing (Perry, 1999). Extrinsic motivation refers to the desire which is driven by external forces (Perry, 1999), such as teacher feedback, and competition, in the classroom. Moreover, adopting a positive attitude towards the writing task will help motivate the student writer, and enhancing it is a matter of identifying those motivating forces that he/she enjoys and likes (Colton & Bergmann, 1999). Sometimes, a fear of failure or other negative consequences can motivate a student/writer to write, as well; these are stress-producing forces and should be minimized in favour of a positive attitude, that is, by focusing, instead, on the positive, internal and external forces.

        In order to develop a student’s motivation to write, there are strategies which the latter should follow. These include:

· Recognising that the ‘force’ is within him/her and that the most effective motivating forces are both intrinsic and positive. 

· Constructing a written list of all the positive, internal and external forces that will motivate him/her to write. 

· Identifying his/her personal, long, medium and short-term goals.  

· Looking at his/her writing environment, and trying to change any environmental influences that are likely to hinder his/her will to write.

· Developing a realistic writing timetable and strictly adhere to it.

· Setting goals for each writing genre, or assignment, and for each writing session. 

· Reading more to inspire his/her writing and to get motivated to write (adapted from Colton & Bergmann, 1999).

         So, it is important to create a strong, engaging context, which will generate the motivation for students to write. In this way, teaching writing is very similar to teaching a grammar point or any new language. So, if a teacher can create an engaging context for student writing, their writing will naturally become more communicative. The result of this desire to communicate is that students will want to be more accurate in their writing, and most of all, they will want to write, by acquiring good writing habits.

1. 2. 6. The Importance of Reading for Writers
         Many writers argue that reading is one of the best sources of inspiration in their writings (Kroll, 1990; Perry, 1999); this is what Ethan Canin had as an experience: 
“The only inspiration there is, as far as I’m concerned, is reading…The only thing that inspires me, and infallibly, is reading. Which is not to say every book, because most books don’t? But when you find a writer that you like…There are certain writers, when I couldn’t think of what to write, I’d read a few paragraphs and there would be  such an explosion of energy…that made me want to write” (in Perry, 1999, p.181). 

        At times, a writer may suddenly lose his/ her writing momentum, and, so, needs to “parasail” him/ herself  “back into flow by reading”, be it novels, poetry or any kind of non-fiction, related either to writing in general or to the project at hand (Perry, 1999, p.181).

        Reading is a “flow-enhancing relaxant” (Perry,1999,p.182) , in that it allows the writer get into his/her mood, and calmed down so that he/she feels as if he/she is “ready to get something done” (Samuel H. Pillsbury, in Perry, 1999, p.182), or again, begins the loosening-process after relaxation.

        In academic writing, a writer needs reading for other purposes. The latter can be a source to help students write academic papers (Spack, 1988), or to “develop academic style and tone in their writing”, especially as far as non-native learners of a language are concerned (Kroll, 1990, p.226). Reading serves, also, as a tool for developing the linguistic competence among the writers of non-native languages, or as a source of information to be used in their own writings (Kantz, 1990).
        Furthermore, it makes much more sense to be aware of what other people are doing, and for writers that means knowing what is being written (Baldwin, 1982), even if one does not have time to read everything. In this way, the writer can absorb new developments, new ideas and techniques, and eventually use them in something entirely his/ her own (Ed Orchester, in Perry, 1999, p.182). So, if he/ she writes romance, the writer should know what is going on in the romance genre, and if he/ she writes contemporary realism, he/ she should know that. On the other hand, reading within the writer’s genre lets the writer know what other writers have done, and, so, he/ she can do something unique (Baldwin, 1982), or with a different slant. So reading within the writer’s genre lets him/ her get to know that genre well, and it teaches him/ her how to write more effectively. What about reading outside his/ her genre? 
       One thing reading outside the writer’s genre can do is expose him/ her to things he/ she might not encounter in his/ her genre. Literary fiction (or contemporary realism, or general fiction) often explores new ways of putting a story together, experimental forms and so on, where other genres are often more conservative. So even if the writer does not write that kind of fiction or poetry, he/ she might learn a new way to lay out a story or verse that he/ she can use in his/her own genre. So, anything that is a source of great story ideas is worth reading (Wellek & Warren, 1942, 1947, 1949, 1956). 

        To put it short, reading, mostly, fiction or poetry “helps focus the mind on creative, imaginary linguistic activity and away from mundane, linear thinking”. It inspires the writer’s creativity, in the sense that it “makes the creation of something from nothing seem feasible all over again”, and “reminds” the writer of his/ her “power and meaningfulness of good written art”; that is to say, it makes him/ her read about the art of writing (Perry, 1999, pp.182-83).
        It is, then, important that every writer understands these characteristics, previously mentioned, which make part of the type or genre he/she writes, and that he/ she has to develop his/her skills in writing by acquiring these writing qualities. That is to say, he/ she has to try to have original ideas, be flexible, has the will to write and create, and try to benefit from reading within and outside his/ her genre in order to develop and inspire his/ her writing. 
2. Types and Genres of Creative Writing
2. 1. Creative Non-fiction Writing: Definition

         People sometimes assume that non-fiction writing exists only to provide information and is not intended to be read for pleasure; however, this is not necessarily true. Non-fiction writers can adapt many strategies and techniques to make the subject matter interesting for the reader, but still maintain the integrity of the subject matter. 

         The term literary non-fiction refers more to styles of research and writing than to any one sub-genre of non-fiction or journalistic writing. A biography can be literary, as can a feature article, a history book, or a human interest story. It is, hence, the writer's unique style, research methods, and use of language that make a piece of writing creative or literary (Bolduc, 1996). Moreover, literary non-fiction writers often include their own perspectives and interpretations, and the body of work and variety of interpretations, perspectives, and points of view work together to build a history or to uncover the truth (Peterson, 1991).

         For a more understanding of literary non-fiction, it is important to identify its main characteristics. Hence, any literary non-fiction work:   

-
reflects the writer's desire to involve the reader, and his/ her aesthetic and literary intentions,

-
makes use of various techniques commonly used by fiction writers, poets, and playwrights,

-
reflects the writer's concern for accuracy, truth, and ethical behaviour in dealing with real people and events (adapted from Amberg & Larson, 1992).

       It is important that student writers understand that they have to be able to do the research necessary for gathering information about events, people or anything they want to write about. They must, hence, be able to establish a voice of authority on their topic (Fairfax & Moat, 1981, 1998), and represent accurately the people involved. 
         Moreover, students need to know that non-fiction writing depends so much on documentation. Hence, they have to understand that they must maintain high ethical standards in their treatment of their subjects and in their methods of documenting research (Kroll, 1990). And, even if they will not be including footnotes or references in their final product (for example, in some informal essays), they should still keep track of all information gathered from interviews or other sources. They should, also, be able to explain where they got all facts or quotations that are presented in their writing. 

         In other words, it is appropriate to include references (Kirby, 2004) to sources of information. However, this can be problematic; when a piece of writing is intended to flow as a story in the reader's mind, references in the text can interrupt the flow. One solution is to include author's notes at the end; the latter can be presented by page in a way that does not interrupt the flow of writing. 

2.  2. Genres of Non-fiction Writing

         It is obvious that students will not have the time or experience to produce long works of non-fiction. Hence, the product or type of non-fiction writing should be in keeping with the research students were able to do; thus, short articles will be most appropriate. 

2.  2. 1. Feature Articles

        These may include stories related to popular culture, sports stories, behind the scenes stories, natural environment stories, travel stories, historical stories, and stories about issues or problems (Bolduc, 1996). The latter can take many forms: they can be introspective, information-related, humorous, or satirical. 

2.  2. 2. Personal Essays
        A personal essay is a first person, informal essay about something of great importance to the writer (Haefner, 1992). Its purpose is two-fold: to help the writer sort out his/ her feelings or ideas, and to have the reader experience the process along with the writer. The personal essay is intimate and often revealing of the writer's innermost thoughts and feelings (Elbow, 1990). However, it needs not be serious, but it can be satirical, ironic, or outrageously funny.

        It is, also, important for students to know that one of the purposes of literary writing is aesthetic. Hence, even when exploring very personal subject matter, they should be encouraged to think about such literary concerns as structure and language (Goldberg, 1986). Moreover, they need to be encouraged to think about how their personal experience has meaning in the larger context of human experience (Bolduc, 1996).

2.  2. 3. Biographies
        A biography is the true story of the life of a real and particular person (Wellek & Warren, 1942, 1947, 1949, 1956). Although students will not have time to create a full biography of someone, they might spend enough time with a living person or do enough research on an historical figure that they are able to do an accurate biographical essay or article. If they choose to do a biography, they should remember that there are many literary techniques available to them, and that they should carefully examine setting and social context. In addition to these, they need to know that they might structure their biography around one event or story that is symbolic or particularly representative of the subject (Amberg & Larson, 1992; Baldwin, 1986).

2.  2. 4. Autobiographies
        An autobiography is an account of a character’s life written by him/ herself (Peterson, 1991). It is, hence, possible for students to create unique and meaningful autobiographies if they give thought to literary and aesthetic concerns. Autobiographies do not have to be serious; they can be a humorous look at oneself. 

        As with all literary writing, if the student chooses to work on an autobiography it should have a clear focus (White & Arndt, 1991). A literary autobiography is more than a chronological account. That is to say, the student might come up with a truly unique way to tell his/her own story, making use of photo albums, interviews with family members for material regarding early years, personal musings, and memories. In respect of this, teachers have to understand that the autobiography should never be a required assignment, because not all students will want to write about themselves and, hence, a student's privacy should always be respected in writing classes.

3. The Writing Process 
         According to Zamel (1982), the writing process teaches the students to learn to write by writing; hence, he states that writing is a process of “exploring one’s thoughts and learning from the act of writing itself what these thoughts are” (p. 197). The current emphasis in writing instruction is on the process of creating writing rather than the end product (White and Arndt, 1991). The basic premise of process writing is that all students, regardless of age, can write. The initial focus is on creating quality content and learning the genres of writing. The following diagram shows the different stages of the writing process. We will explain them later.









                              Fig. 1: The Writing Process (adapted from White & Arndt, 1991). 

         The writing process, hence, describes the phases of a writing project with which all students are expected to become familiar. The purpose of incorporating the writing process in a formal way into language arts programs is to encourage students to adopt certain behaviours that will make their writing better and more complete (Flower, 1985). The writing process, thus, encourages students to see writing as something that develops through exploration, research, consultation, revision, editing, and publishing, or sharing their work with others (Kroll, 1990; White & Arndt, 1991; Harris, 1993) and (Kirby, 2004).
       The writing process consists of the following phases: 
· Pre-writing,

· Drafting, 

· Revising,

· Editing and proofreading,

· Conferencing,

· Publishing. 
3. 1. Pre-writing (or generating ideas)
         Pre-writing, or generating ideas (White & Arndt, 1991), embraces all the activities, including planning (Kirby, 2004), through which a writer goes before writing actually begins. Some pre-writing might include activities to stimulate students’ thinking, such as completing webs or concept maps. Selecting a topic, conducting research, and note taking or journal writing are also pre-writing activities. 
3.1.1. Writing Topics and Pre-writing Strategies

         As a matter of fact, pre-writing strategies can be presented by the teacher to encourage students to explore ideas and begin writing (Leki, 1998). And, the teacher’s role is to explain and present, along with examples, each pre-writing strategy. Students, on the other hand, have to write each idea down in their notebooks or journals, to be filed away for use at some later date, that is, as their future reference. Pre-writing strategies help students discover facts, clarify impressions, and use their imaginations. The following are general types of pre-writing strategies.
· Brainstormed Lists
            This strategy is a way of generating a large number of ideas for writing. Hence, students write down whatever ideas come to mind, no matter how simple or strange their ideas may be (Brown & Hood, 1989). Superficial observations usually head the list, but as students continue to write, interesting ideas begin to appear. Brainstorming should result in a list of enough useful ideas that students can discard those which are not useful. It can be done at any time, and the resulting list will be used later for creative writing projects. 

        One of the brainstorming techniques used to generate ideas is what Kirby (2004) calls the ‘web map’; the latter is known as a “graphical organizer”, because, according to him, it shows the students their “story or essay in a diagram”. It helps them organise and plan their paragraphs and research (Withrow, 1987). Kirby used the following diagram to illustrate the idea. The topic he selected is about ‘horses’ (in a circle), and all the information related to the main idea is matched to the circle.
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                             Fig. 2:  Making a Web Map (Kirby, 2004) 39 (see website in the bibliography).

          Through this technique, that is, brainstorming, students can compose their own lists that might help them decide on themes in the future, such as, favourite things, things that make them angry, important events that have taken place in their lives, things to save or things to throw away, fears, hopes, dreams, regrets, wishes, superstitions, loyalties, or questions. They can also construct word lists (lists of warm words, cold words, rough words, smooth words). What follows are topics that underlie many ideas that students can develop.
     - Places:  Students may be encouraged to recall places that they remember from childhood: places that scared them or fascinated them, or places that amused them. They can, also, develop lists of places that spark their imaginations. Then, on their own time, they might arrange to visit one of these places to take notes and record images and ideas to be used later for writing (Colton & Bergmann, 1999).    

     - Memories: Students may recall memories of events and experiences from childhood, and recreate the perceptions, feelings, and associations which are linked with those memories (White & Arndt, 1991).

     - Pictures: Pictures are, also, useful sources for creating ideas; thus, students can use magazine pictures, photographs, paintings, and computer generated images; films, can, also, be used to inspire ideas for creative writing (Colton & Bergmann, 1999; White & Arndt, 1991).

     - Persona Activities: It is possible for students to use their imaginations in unique ways by adopting the persona of something or someone else (Strauch, 1998). They can imagine that they are a different person, a country or an animal, for example.
     - Dreams: Colton and Bergmann (1999) suggest that both day dreams and night dreams can be sources for pre-writing activities. Day dreams can be used constructively by student writers when they day dream themselves into a celebrity’s lifestyle, for example. Night dreams might become topic sources if they are encouraged to remember their dreams (writing them down in a notebook kept by their bed). 

     - Research: Research can generate a great deal of useful material for writing. Thus, when students have thought of something that interests them, they can research the topic to find out about it (Perry, 1999). For example, if the topic is a living person, the student can contact that person and request an interview, or he/she might scan newspapers or local history books to get information about the town or community where the person originated. So, familiarity with topics is necessary if students wish to write well about them. In addition, their research might spark a completely different idea. 

     - First-hand Experience: This is one of the very best sources of writing topics. Students can be encouraged to observe events directly and write down their impressions and interpretations (Strauch, 1998). 
·  Idea Notebooks or Journals
         An idea notebook or journal is another strategy for generating ideas, which students should keep for the purpose of recording anything that might be useful later on for their creative writing projects (Colton & Bergmann, 1999). The notebook or journal might be a spiral notebook or a loose leaf binder.
         Students might, also, want to carry an additional, very small notebook with them at all times because topic ideas will not always occur to them in school time. If they keep their notebooks with them and write in them often, these books will become filled with the raw material for creative writing (White & Arndt, 1991). In their idea notebooks, students may record such things as images, phrases, thoughts, story lines, experiences, encounters, or emotions. 
· Free Writing 
         Free writing is spontaneous writing that may or may not be connected to a particular writing project. Hence, ten to fifteen (10-15) minutes is a suggested period of time for free writing (Elbow, 1973). During this time, students might try out a pre-writing strategy, which a teacher presents for them; they develop a topic previously explored, or create a first draft. This should be a quiet writing time. 
         During free writing, it is important that students write down all that comes to mind (Elbow, 1973). They should write for the full amount of time without going back and rewriting or making corrections (Brown & Hood, 1989). In this way, they will explore their thoughts and moods without trying to be too correct too soon. They will, hence, become comfortable with writing as a constant practice. 

         Free writing helps students to understand that not all writing they do is equally good, and not all writing must be kept (Elbow, 1973); they must learn to discard. By the end of a writing project, they may have a different focus or angle on the topic or even a whole new topic, and keeping earlier words and phrases might ruin the final product. On the other hand, during free writing, students will often come up with ideas and phrases that lead them in an imaginative new direction, because they are not focusing on a product, they take risks in free writing without realizing it. This can result in the discovery of something new, like, a new idea, skill, or insight. 
3.2. Drafting (putting ideas down into form)
         Creative writing requires blocks of time and students must be able to rely on specific planned time periods for their writing (Kirby, 2004).Therefore, when students begin drafting a piece of writing, teachers should plan classes so that the formers have the time to work intensively on their drafts.
          The important thing to remember about the first draft is that it is an opportunity to begin exploring the idea in a formal way; that is, to begin structuring the idea by taking it beyond notes, diagrams, and journal entries corrections (Brown & Hood, 1989). After students have completed their pre-writing and/or first draft stage (s), their writing will begin to take shape. They will begin to organise their thoughts and their intended meanings. 

         However, the way the students draft their pieces of writing differs from one to another. Thus, the drafting phase of the writing process refers primarily to the first draft (Elbow, 1973). But, the writing process is not always cut and dried, and it is sometimes difficult to tell when the first draft ends and the second begins. In addition, some students will write a first draft slowly and carefully, while others will write very quickly. In fact, there is no one correct way to write a first draft (Leki, 1998), and in this case, teachers should observe students’ ways of working and try to decide when it is best to intervene with suggestions; they should, also, encourage them to get to the end and to complete the first draft. 

        Moreover, some students will revise constantly, even while they are writing a first draft. Hence, as soon as they have a few paragraphs or stanzas on paper, they will get an idea for how to make the work better, and will begin again; and, although a certain amount of this is fine, some students are such perfectionists that it is difficult for them to go on if they know something is wrong with the piece. Their writing will actually be better if they complete the piece and then revise in earnest (Harris, 1993). 

        Other students will, however, write a complete first draft and immediately want to start something new (Brown & Hood, 1989); they are good at getting to the end of a first draft, but are impatient with the whole process of revision. Thus, they have to understand that revision is an expectation, and that their writing cannot reach its full potential without revision. However, teachers should realize that there are students who will learn by writing many different first drafts, and, so, they should not limit their imaginations by forcing them to write a piece over and over again if they have lost interest in it (White & Arndt, 1991).  Again, teachers can deal with the different types of students by establishing minimum requirements regarding the number of pieces that must be revised, edited, and proofread. In addition to this, they can establish further requirements for individual students based on their preferred ways of working (Harris, 1993). 

        During this stage, the teacher should, also, write and become as involved as the students are in the world of language (White & Arndt, 1991).  When the latters are writing, he/she should try to find few minutes to write along with them. And for the remaining student writing time, the teacher may wish to schedule individual student-teacher writing conferences, or to conduct informal conferences by conversing with students about their writing in a more informal manner.

        All writing drafts can be kept, not only while the writing is being developed, but, also, after it is completed. These drafts are valuable to the student as a collection of thoughts, writing projects, and sources for new directions. 
3.3. Revising (rethinking and rewriting)          

         Revising is a process of deciding what should be changed, expanded upon, deleted, added, or retained. It, also, includes editing and proofreading. Although editing occurs at a later stage of the revision process, it still involves revising for structure, sentences, and words to make the work clearer. Proofreading involves revising for style, spelling, and mechanics so that the presentation of the work is clean and correct (Kirby, 2004). However, editing and revising are not mutually exclusive, and can occur a little at a time as the writer becomes surer of a certain section of the project. 

3. 4. Methods of Revising 
         Writing is not a linear process; it is an organic one, where one thing affects another, and ideas develop as the writing is in progress. Revision, then, can take many forms (Brown & Hood, 1989). The following are examples:    
· One writer/student might make successive sketches of the same picture; the first sketches are very rough and vague, and each one gets clearer, more detailed, more accurate, and better organised. 

· Another writer might get half way through a work, change his or her mind about the beginning, start over, write the ending, back up and change the middle, and so on. 

· Some other writers/students prefer to focus on one section of a piece at a time, going over that section again and again until they are happy with it, then moving on to another. 

                                                                          (Adapted from Strauch, 1998, and Leki, 1998).
        There is, hence, no one correct way to rewrite, nor is there a correct number of drafts that a writer should expect to complete. Each piece is different and as students become more experienced, they will begin to recognize their own preferred methods of revising (White & Arndt, 1991).   

        As students work through their various drafts, a theme will gradually emerge; and their writing will take on a shape which it did not have in the beginning. They must, however, understand that there is no short cut to this process. 
        Students finish revision when the elements of their pieces all fit together. When their pieces do what they want them to, even though there still may be some rough edges, they can move on to editing. 

3. 4. Editing and Proof-reading (giving reader feedback)
         It is very important for teachers to remind their students that editing and proofreading are aspects of the revision process. However, most writers undertake the latters after significant revision has already taken place. When students edit, they should pay attention to things like rhythm, pacing, word choice, accuracy, and sentence and paragraph structure, depending on the genre of the piece (Kirby, 2004). Hence, a piece which needs no more major revision may still require minor editing (Leki, 1998) to ensure that: 

· every word used is the correct one;
· the rhythm of the sentences or phrases is correct for the piece;
· there are no gaps that need to be bridged; 

· there are no extraneous words, sentences, or paragraphs (Brown & Hood, 1989; Kirby, 2004).
           Proofreading is essentially a technical task; it is a final check to make certain that everything in a writer/student’s piece is complete and correct. It includes checking spelling, punctuation, grammar, usage, capitalization, page set-up, and spacing. 
         For the purposes of editing or proofreading, students may wish to conduct conferences with their peers in pairs as well as in a larger group (Brown & Hood, 1989; White & Arndt, 1991). Many their pieces will be revised for the classroom audience only; however, some of each student’s writing will be published for a wider audience. And as an incentive for students to polish their work, through editing and proofreading, publication is very helpful and encouraging. 
        Hence, for published material, the teacher will probably wish to assume the final editing and proofreading responsibility. Students need to know that all writers who publish have editors, that is, people who give the writing a final read and look at it in a more detached way. They must become aware that receiving additional comments from an editor does not necessarily reflect on their own editing abilities, because editors are simply able to isolate problems which the writer may not have been able to recognize as he/she is closer to the material. 

II. 2. 5. Publishing (sharing writing with audience)
          For educational purposes, publishing means making public and sharing with others (Fairfax & Moat, 1981, 1998). Hence, students might post their work on a bulletin board, present their work orally, publish in a school or community newspaper, or, perhaps, enter their work in writing or speaking contests. It is essential that students select their best work for publication or sharing, as the selection process encourages them to discriminate and develop criteria for judgement (Fairfax & Moat, 1981, 1998). For these reasons, teachers might establish a regular time in the schedule for students to prepare their work for publication or sharing.

          Furthermore, formal publication can be exciting and gratifying for students, although it should not become the focus of the programme. Thus, a student creative writing booklet or magazine can often be published right at the school. Students can, then, enter their own pieces, design the look of the booklet and the cover, and create illustrations. 

II. 2. 6. Conferencing (getting reader feedback)
         Both peer and student-teacher conferencing is an essential component of the creative writing programme. It is useful for student writers to receive feedback on all stages of their works-in-progress (Leki, 1998). However, peer conferences can be destructive rather than constructive if they are not handled well. So, students need to learn how to present their work for feedback and how to give constructive feedback. It is the teacher's responsibility to observe peer conferencing sessions and intervene if they are not progressing in a constructive manner. He/she should prepare appropriate mini-lessons to ensure that students are learning and practising the skills of peer conferencing (White & Arndt, 1991).

        Yet, the teacher has to pay attention to the fact that not all students are alike in their need for peer comments, nor are they alike in the ways in which they will find comments useful. Thus, some of them prefer to meet in small groups, while others prefer one on one conferences; others, however, will be best served by teacher conferences. Thus, although students should experience all types of conferences throughout the course, the teacher should attempt to determine their preferences and help them arrange those types which will be most useful to them.
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