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Introduction
“ESP  is  not  a  monolithic  universal  phenomenon”  (Hutchinson  and  Waters, 1987:9); it has developed at different speeds in different countries. The approaches that we shall describe can be found operating somewhere in the world at the present time.
Hutchinson and Waters (1987, p.9) stated that this domain of theory and practice has undergone five phases development where they join each stage to one particular activity which has relation with the notion of special languages
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I. Register Analysis
It was the main trend during the 1960’s and such names as Halliday, McIntosh, and Strevens (1964), Herbert (1965), Ewer and Latoure (1969) were the associated icons with subject -specific trend. It operates on the level of word and sentence.
The aim of  Register Analysis is to focus on the language forms that learners would need to use and neglect other forms that are not highly needed. Hutchinson and Waters (1987, p. 10) state, “The aim was to produce a syllabus which gave high priority to the language forms students would meet in their science studies and in turn would give low priority to forms they wouldn’t meet”. 
A typical Register Analysis textbook lesson may begin with a reading passage on a technical subject, and then a series of grammar exercises focusing on language items are followed and a section is devoted to sub-technical vocabulary.
II. [bookmark: _GoBack]Discourse Analysis
Discourse Analysis refers conventionally to analysing written, spoken, or signed language use. Discourse Analysis shifted attention to the level above the sentence. It focused on how sentences are organised to form discourse, and the linguistic models used to determine the modes of organisation. Jordan (1997, p.229) defines it as follows:
Discourse Analysis is concerned with describing the language and its structures that is used in speech or text that is longer than the sentence, e.g. conversations, paragraphs, complete texts. It examines the communicative 

context that affect language use.It looks at how, for example, the choice of verb tenses or other grammatical features affect the structure of the discourse. The analysis also looks at the relationships between utterances, for example, aspects of cohesion, and the discourse markers or cohesive devices that are employed. This 1970’s approach shifted from absolute focus on language form to “the idea of relating language form to language use” (Dudley-Evans and St John, 1988.22).
The works of pion eers of this approach such as Lackstrom, Selinker, and Trimble (1973), Widdowson (1979), Bates and Dudley Evans (1976), McCarthy (1991), and Nunan (1993).
III. Target Situation Analysis
It aimed to do was to take the existing knowledge  and establishing procedures for relating language analysis more closely to learners’ reasons for learning. Given that the purpose of an ESP course is to enable learners to function adequately in a target situation, that is, the situation in which the learners will use the language they are learning, then the ESP course design process should proceed by first identifying the target situation and then carrying out a rigorous analysis of the linguistic features of that situation. The identified features will form the syllabus of the ESP course. This process is usually known as “needs analysis.”

The most thorough explanation of TSA is the system set out by Munby (1978) in “Communicative Syllabus Design”. The Munby model produces a detailed profile of the learners’ needs in terms of communication purposes, communicative setting, language skills, functions, structures, and the means of communication.

IV. Skills and Strategies
According to Hutchinson and Waters (1987), the main idea behind the skills centred approach is that underlying all language use there are common reasoning and interpreting processes that enable learners to extract meaning from discourse. This means that teaching language just in its surface level (form) creates deficiency in performing different learning tasks. Each study situation or activity requires a particular study skills associated with it. Therefore, student’s needs to deal with specific study skills may differ according to the learning environment, required task, and the learner’s level as well. 
In terms of materials this approach generally puts the emphasis on reading or listening strategies. The characteristic exercises get the learners to reflect on and analyze how meaning is produced in and retrieved from written or spoken discourse.
V. Learning-centred Approach
Previously, in the origins of ESP, we knew that there were three forces that had role in ESP and became its characteristics; they were needs, new ideas about language and new ideas about learning.  All of the previous stages have been fundamentally imperfect, in that they are all based on descriptions of language use 


(Hutchinson & Waters 1987:14). Whether this description is of surface forms, as in the case of register analysis, or of underlying processes, as in the skills and strategies approach, the concern in each case is with describing what people do with language. Although this will help to define the course objectives, the concern of ESP has begun to be with language learning. One cannot simply assume that describing and exemplifying what people do with language will enable someone to learn it (Hutchinson & Waters ibid:77). If that were so, one would need to do no more than read a grammar book and a dictionary in order to learn a language.. This brings us to the fifth stage of ESP development or “the learning-centered approach.
~ Concepts Underlying ESP 
Five conceptions function as what might be called the foundations, essential features or basic principles of ESP. Swales (1990) uses the term `enduring conceptions’ to refer to them. As originally formulated, these five conceptions are:
Authenticity, According to Coffey (1984), the main consideration in ESP is that of authenticity. It includes authentic texts, and authentic tasks
Research-base, Swales (1990), in explaining what is meant by the research-base of ESP, reviews the ESP literature and observes a trend towards papers that rely on some kind of data-base (textual or otherwise).
Language/text, Strevens (1977) alludes to the importance of the “specific language” of ESP. that is, only those items of vocabulary, patterns of grammar, and functions of language, which are required by the learner’s purposes, are included in ESP.
Need, Strevens (Ibid.) also alludes to the importance of learner needs in discussions of ESP 
 Learning / methodology. . Finally, ESP draws on the methodology or learning theories which are appropriate to the learning/teaching situation. In other words, Specific Purpose Language Teaching (SPLT) is not itself a methodology. 
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Figure 1. From A. Hesbert (1965) The Structure of Technical English
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Figure 2. Choce of iguitc feaues in iscourse

What authors are interested in now s how the chaice of certain
linguistic features affects what kind of statement is made in each
case. Thus, the choice of the present, present perfect or past tense in
the three statements above is not 3 choice based upon the time of
the ethyl-alcohol plant falures, but upon how general the author be-
lieves this phenomenon (o be. To put it in a different way, the aut.
Hor will choose one or another of the tenses depending upon how
many instances of edhyl-aicohol plant failures he knows about. I he.
has knowledge of a large number of cases, he will use the present
tense. I he knows of fewer cases, he will use the present perfect, If
he knows only one case, the past tense will be used
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Figure 4. Anslyzing arget and lsming needs. A framevork
(adapted from T, Hutchinson & A. Waters. 1987)




