Error Analysis
Introduction

Arising from the shortcomings of CAH to adequately account for
many aspects of second-language learners' language, a number of
researchers began to look for an alternative approach for the study of errors; an approach which would be theoretically more justifiable and pedagogically practicable. This new approach, which is based on theories of first and second language acquisition and possible
similarities between them, became known as Error Analysis (EA).
As a result of the new research interest in the processes and
strategies of frrst and second-language acquisition, the study of errors, both those made by the native child and the second-language learner, became crucially important. This is because errors were seen as evidence of the processes and strategies of language acquisition. With regard to first-language acquisition,
Menyuk ( 1971) claims that the study of the child native language learner's errors throws light on the types of cognitive and linguistic
processes that appear to be part of the  language learning process.
In second-language learning, a more positive attitude developed
towards learners' errors compared to what was prevalent in the
Contrastive Analysis tradition. Errors were no longer considered as
evil signs of failure, in teaching and/or learning, to be eradicated at
any cost; rather, they were seen as a necessary part of language
learning process.
Error Analysis emerged as a reaction to the view of secondlanguage
learning proposed by contrastive analysis theory, which saw
language transfer as the ,central process involved in second and foreign language learning. Error Analysis tries to account for learner
performance in terms of the cognitive processes learners make use of
in reorganizing the input they receive from the target language. A
primary focus of error analysis is on the evidence that learners' errors
provide to an understanding of the underlying processes of second language acquisition. It studies the unacceptable forms produced by
second or foreign language learners.
Ie Error Analysis (EA) emerged as a response to the limitations of Contrastive Analysis Hypothesis (CAH) in explaining second-language learners' errors. While CAH focused on language transfer (using features from a learner's first language when speaking a second language), EA views errors as a natural and necessary part of the learning process. It emphasizes that errors are not signs of failure but instead provide valuable insights into how learners acquire a second language.
EA looks at the errors learners make to understand the cognitive processes involved in language learning. It became an important method because it helps identify how learners reorganize and process the language they are exposed to, offering a more positive perspective on errors than earlier theories like CAH, which saw errors as something to be avoided at all costs. In summary, EA views errors as useful evidence for understanding how learners develop language skills.
Ie It is widely accepted that language learning involves making errors. According to Dulay, Burt, and Krashen (1982), errors are a necessary part of language acquisition, and learners cannot improve without first making mistakes. Learners use errors to receive feedback, which helps them test and adjust their understanding of the target language. By analyzing these errors, we gain insight into a learner's current knowledge of the language and identify areas that need improvement.
Error Analysis (EA) is useful because it allows us to describe and classify a learner's errors in linguistic terms, helping us understand which aspects of the language are challenging for them. This is similar to the approach of Contrastive Analysis (CA), but EA has certain advantages:
1. Broader Scope: Unlike CA, which focuses mainly on errors caused by interference from the mother tongue, EA reveals many other types of errors that learners make.
2. Practical Data: EA provides data on real, observed errors, not hypothetical ones, making it a more reliable foundation for creating effective teaching strategies.
3. Simplicity: EA avoids the complex theoretical issues that CA faces, making it easier to apply in educational settings.
Overall, EA offers valuable information for selecting language content to include in curricula, as it provides a clearer understanding of the learners' actual difficulties and needs.
On the basis of the foregoing discussion it can be concluded that
error analysis is based on three important assumptions, as follows: 
I. Errors are inevitable as we cannot learn a language, be it frrst or second, without goofing, i.e. without committing errors.
2. Errors are significant in different ways.
3. Not all errors are attributable to the learner's mother tongue, i.e. first language interference is not the only source of errors.

Receptive versus Productive Errors
Competence in a language is of two kinds: receptive and productive.
These two competences do not develop at the same rate. It is not uncommon to hear people say that they understand a language better
than they can speak it or vice-versa.
Errors can also be classified as receptive and productive. 

Receptive errors
 Are those which result in listener's misunderstanding of the speaker's intentions, and 
productive errors are those which occur in the language learner's utterances. 
It is easier to analyze productive errors than receptive ones. 
Analysis of productive errors is based on
Learners utterances, but to investigate receptive errors, one needs to look at people’s
reactions to orders, requests, compliments, and the way a listener behaves can give us some clues as to whether he has understood the message or not.
Example:  "If a person responds I am twelve
to a question like what 's your name? it can be assumed that she did not understand the content of the question" (Corder, 1973)
However. there are different ways in which receptive behaviour operates. some of which are culture-specific. The response I am twelve
may also illustrate the interlocutor's refusal to give his or her name.
The investigator's interpretation in a situation like this is not black and white. A strange or unexpected response or reaction on the part of the interlocutor is not necessarily evidence that s/he has misunderstood the speaker's  intentions.
Errors versus Mistakes
A distinction has been made between errors and mistakes. Errors are considered to be systematic, governed by rule, and appear because a
learner's knowledge of the rules of the target language is incomplete.
Thus, they are indicative of the learner's linguistic system at a given stage of language learning. They are likely to occur repeatedly and not
recognized by the learner. Thus, only the teacher or researcher can locate them (Gass & Selinker, 1993). Systematic errors reveal something about the learner's underlying knowledge of the target
language to date, i.e., his transitional competence.
Errors are regarded as rule-governed since they follow the rules of the Ieamer's interlanguage Ie When we say “errors are rule-governed”, it means:
👉 Even when learners make errors,
👉 those errors follow their own internal logic,
👉 based on the rules of their interlanguage (the “temporary language system” they develop while learning).
So the learner is not making random mistakes—
they are following their own version of English rules.
Very Simple Example
A learner always says:
· ❌ “He go to school every day.”
Why?
Because in the learner’s interlanguage there is a simple rule:
➡️ “All verbs stay the same with all subjects.”
(no -s for he/she/it)
This is not correct English,
but it is logical inside the learner’s system.
That is why the error is rule-governed:
the learner is consistently applying their own rule.

🌟 Another Example
A learner always forms the past tense like this:
· ❌ “go → goed”
· ❌ “eat → eated”
· ❌ “run → runned”
Why?
Because in their interlanguage, they have built a rule:
➡️ “To make past tense, add –ed to every verb.”
This rule works for played, walked, opened
but not for irregular verbs.
Still, the error is systematic and rule-based.
Errors follow the learner’s own internal grammar system (interlanguage), which explains why they repeat the same incorrect forms in a consistent, rule-like way.
Interlanguage: Unique vs. Shared
1. Unique to Each Individual
· Every learner's interlanguage is influenced by their native language, learning experiences, and personal strategies. This means each learner’s interlanguage can look a little different.
For example:
· One learner might say “She don’t like it”, while another might say “She doesn’t like it” (but both are still in the process of learning).
· Some learners might use simplified sentence structures, while others might attempt more complex structures but make more mistakes.
2. Common Patterns Across Learners
· Despite these individual differences, many learners go through similar stages when learning a language. This is why interlanguage has common patterns.
For example:
· Most learners tend to overgeneralize grammar rules, like adding -ed to all verbs in the past tense (e.g., "goed" instead of "went"), which is a common error in interlanguage.
· They also might use “fossilized errors”—mistakes that become hard to correct because they are repeated over and over.

How Interlanguage Works:
· Stage 1 (Beginning): Learners start with basic words and simple structures, often influenced by their native language.
· Example: "I go to store"
· Stage 2 (Middle): Learners start applying rules they understand, but often incorrectly.
· Example: "He goed to school"
· Stage 3 (Advanced): Learners begin to develop a more complex language system but still make errors.
· Example: "She don’t know the answer" (learners might still overuse "don’t" or "doesn't" incorrectly).

 Summary:
· Unique: Interlanguage is unique because it is shaped by each learner’s personal experiences and language background.
· Shared Patterns: However, there are common stages and errors many learners make because they all go through similar processes of learning a language.
When we say that errors are "rule-governed", it means that the learner is testing hypotheses about the language they are learning. They are trying out their own ideas or rules about how the language works, even if those ideas are not fully correct yet.
Explanation:
In language learning, learners often make errors because they have an understanding or hypothesis about the language rules. These hypotheses may be incomplete or incorrect, but they are based on the learner's internalized knowledge of the language.
For example, a learner might think that to form the past tense of any verb in English, you simply add -ed (like in regular verbs), even though there are irregular verbs like go → went.
· Learner's hypothesis: "To make the past tense, I add -ed."
· Example error: "I goed to the store."
This is an error based on the learner’s hypothesis, and it's rule-governed because the learner is following a specific rule they believe applies to all verbs, even though it’s not correct in this case.
How Hypotheses Work in Language Learning:
1. Formulation: The learner forms an idea or rule about how the language works.
2. Testing: The learner applies this rule while speaking or writing.
3. Error: If the rule is incomplete or wrong, an error is made (e.g., "goed" instead of "went").
4. Adjustment: With more exposure or feedback, the learner adjusts or refines their hypothesis until it matches the correct language rule.

Example with Past Tense:
· Incorrect hypothesis: "All verbs in the past tense end in -ed."
· Error: "I eated breakfast."
· Feedback: Learner is corrected and learns the correct form.
· Correct hypothesis: "Irregular verbs do not always end in -ed."
· Correct sentence: "I ate breakfast."
This process shows that learners are constantly testing hypotheses and refining their understanding of the language. Their errors reflect the rules they are experimenting with at that stage of their learning.

In summary: When we say errors are rule-governed, we mean that learners are trying out rules they have formed in their mind about how the language works, and these rules guide their language use—even if the rules are not always correct at first.
In contrast to errors, mistakes are random deviations, unrelated to
any system, and instead representing the same types of performance
mistakes that might occur in the speech or writing of native speakers,
such as slips of the tongue or pen, false starts, lack of subject-verb
agreement in a long complicated sentence, and the like.
A common type of performance mistakes is referred to as
spoonerism after the name of an eminent dean of Oxford University,
William A. Spooner, who often changed initial consonants around
when he spoke. For example, instead of You have missed all my
histOIJ' lectures he once said, complainingly, to a student who had
been absent from his classes, You have hissed all my mystery lectures.
Besides slips of the tongue and slips of the pen another type of slip,
namely slips of the ear have been mentioned by Yule ( 1988) which
may provide some clues to how the brain tries to make sense of the
auditory signal it receives. This kind of slip can result, for example, in
our hearing great ape for gray tape.
Mistakes, which are due to non-linguistic factors such as fatigue,
strong emotions, memory limitations, lack of concentration, etc., are
typically random and can be corrected by the language user if brought
to his attention. Corder (1973) seems to be right in assuming that
native speakers and second language learners are subject to similar
external conditions (i.e., memory lapses, tiredness, etc.) when using
first or second language, respectively.

Significance of Errors
Many scholars in the field of error analysis have stressed the
significance of second-language learners' errors. Pit Corder, for
instance, in his influential article (1967), remarks that
. . . they are significant in three different ways. First to the
teacher, in that they tell him, if he undertakes a systematic
analysis, how far towards the goal the learner has progressed
and, consequently, what remains for him to learn. St!cond, they
provide to the researcher evidence of how language is learned
or acquired, and what strategies or procedures the learner is
employing in his discovery of the language. Thirdly, they are
indispensable to the learner himself, because we can regard the
making of errors as a device the learner uses in order to learn. It
is a way the learner has for testing his hypotheses about the
nature of the language he is learning. (Corder, 1967, p.167,
reprinted in Corder, 1982, p.l 0).
. For the Teacher:
Errors tell the teacher how much progress the learner has made and what they still need to work on.
· Example: If a learner keeps making the same mistake (like "I go to school yesterday"), the teacher knows that the student still needs to learn the correct past tense form.
2. For the Researcher:
Errors help researchers understand how people learn languages. They show which strategies or methods learners are using as they discover the rules of the language.
· Example: If a learner keeps using "goed" for the past tense, it shows they are trying to apply a rule they know for regular verbs to all verbs, even though that rule isn't correct.
3. For the Learner:
Errors are important for the learner themselves because they help the learner test their ideas about how the language works.
· Example: If a learner says "She don’t like it" and gets corrected, they learn that the correct form is "doesn't". The error helps them adjust their understanding of the language.

In Short:
· Errors show how much progress a learner has made.
· Errors help researchers understand language learning strategies.
· Errors help learners test and improve their understanding of the language.

