LECTURE 2 : Different Versions of Contrastive Analysis Hypothesis

Contrastive Analysis has been a field of heated controversy as its
proponents have not shared the same views with regard to the main
tenets of this discipline. Three different versions of contrastive
analysis hypothesis have been discussed in the literature, namely the
strong version, the weak version. A brief account of each version will be presented below.
The underlying assumptions of the strong version of CAH were
outlined by Lee ( 1968, p.l86) as follows:
I. The prime cause, or even the sole cause, of difficulty and
error in foreign-language learning is interference coming
from the learners' NL; ·
2. the difficulties are chiefly, or wholly, due to the differences
between the two languages;
3. the greater these differences are, the more acute the learning
difficulties will be;
4. the result of a comparison between the two languages are
needed to predict the difficulties and errors which will occur
in learning the foreign language;
5. what there is to teach can best be found by comparing the
two languages and then subtracting what is common to them,
so that what the student has to learn equals the sum of the
differences established by the CA.
Example: English vs. Spanish
Let’s take a look at the subject pronouns in English and Spanish:
· In English, subject pronouns (I, you, he, she, etc.) must always be used in sentences.
Example: I am going to the store.
· In Spanish, subject pronouns are often dropped because the verb conjugation itself shows who the subject is.
Example: Voy a la tienda (literally "Go to the store").

Based on CAH, here’s how a Spanish speaker might make a mistake when learning English:
· They might say, "Going to the store," without the pronoun I, because in Spanish, it’s not necessary to use it.
This error happens because the learner transferred the rule from their native language (Spanish), where subject pronouns can be omitted.
In the strong version of CAH, this error is predicted because of the difference between the two languages (English requires subject pronouns, but Spanish does not). The prediction is that the Spanish learner might make this mistake.
Thus, the key assumption here is:
· The difference between English and Spanish (where one requires a subject pronoun and the other does not) leads to a learner error.
· The Weak Version
· Having realized that the strong claims of contrastive analysis were too
· ambitious and beyond the reach of contrastive grammars, Wardhaugh
· ( 1970) proposed a more reasonable weak version of contrastive
· analysis. "The 'weak' version", he writes, "requires of the linguist
· only that he use the best knowledge available to him in order to
· account for observed difficulties in second language learning" (p.4).
· He adds:
· It [the weak version] starts with the evidence provided by
· linguistic interference and uses such evidence to explain the
· similarities and differences between the two systems ...
· reference is made to the two systems (NL and TL] only in order
· to explain actually observed interference phenomena.
· (Wardhaugh, 1970, p.5).

The weak version is a model with diagnostic and explanatory as
opposed to the predictive claim of the strong version. In this version,
errors are studied after they have been committed by second-language
learners and explanations based on a contrastive analysis of those
areas in question are offered as to why the errors have occurred.
However, as it is evident from the above quotation, the weak
version-though more realistic and practicable than the strong
version-is still confined to the notion of linguistic interference and
seems to be able to account only for errors caused by language
transfer. In other words, the weak version recognizes the significance
of interference across languages, the fact that such interference does
exist and can explain difficulties, but it also recognizes the fact that
linguistic difficulties can be more profitably explained after they have
been observed.
Procedures for Comparing Languages
Contrastive analysis is essentially founded on the assumption that
languages can be compared and contrasted. The means for such
comparison is provided by linguistics to render descriptive accounts of
the learner's native language and the target language on various
linguistic levels mentioned above. Thus, contrastive analysis can be
considered as a linguistic activity aimed at producing contrastive two valued typologies.
James ( 1980) asserts that "executing [doing] a contrastive analysis
involves two steps: description, and comparison" (p. 63 ). However,
five different steps have been mentioned in the literature for
comparing and contrasting two languages, or two subsystems for that
matter. These are explained below.
Selection
It must be realized that a comprehensive comparison of two languages
for pedagogical purposes is neither feasible nor necessary. Therefore,
the analyst should select certain features of the target language that
may potentially cause difficulty for the learners and then compare and
contrast those features with parallel features in the learners' native
language. Selection can be based on the analyst's teaching experience
and bilingual intuition, if s/he shares the same native language with
the learners. It can also be based on a prior analysis of errors
committed by the learners. In the process of selection, the analyst
should decide what to compare with what. Also the elements
compared and contrasted in the two languages should be similar in
some respects.

Description
After the selection of certain linguistic items, structures or rules, the
linguist or language teacher, should explicitly describe the two
languages in question. Scientific description has been the core of contrastive analysis and the proponents of this theory have always put
emphasis on parallel description of the two languages.
By parallel description it is implied that the two languages should
be described through the same linguistic model or framework. For
example, if the analyst uses Generative-Transformational Grammar
for describing certain aspects of the gramn1ar of L 1 slhe should use
the same model for the description of L2. This principle works in the
n1ajority of cases; however, some languages may require the use of
alternative models for their description
Comparison
When the description of subsystems of the two languages is complete
the job of the analyst is to compare and contrast the two systems by
juxtaposing features of the two languages in order to find similarities
and differences between them. At this stage, the analyst has to decide
what to compare with what. Linguistic features of the two languages
are compared on three levels: form, meaning, and distribution of
forms.
It needs to be pointed out that in some texts companson and
juxtaposition have been treated as two distinct steps, but as
Y armohammadi (2009) has noted, trying to keep them separate "
imposes some sort of redundancy and unnaturalness on the
statements" (p. 36).
Prediction
Having described and compared certain features across languages, the
analyst can make predictions about difficulties learners may face in
acquiring the second language. The analyst should judge whether
similarities and differences found through the comparison of the two
languages are problematic for the learners or not. Predictions can be
arrived at through the formulation of a hierarchy of difficulty, as
discussed in Section 1.8 below.
5. Verification
The final step in contrastive analysis is verification. In this stage, the
analyst needs to find out whether the predictions made about errors
and difficulties actually materialize or not. In other words, we need to
ask whether second language learners in reality commit the type of
errors predicted on the basis of the contrastive analysis of the two
languages or sub-systems of those languages.
Example: Contrastive Analysis of English and French Negation
Let's apply the Contrastive Analysis Hypothesis (CAH) to compare negation in English (L1) and French (L2) using the five steps of Selection, Description, Comparison, Prediction, and Verification.

1. Selection
The focus of this analysis is on basic sentence negation, which is a common area of difficulty for English speakers learning French. I will compare:
· English negation (e.g., "not")
· French negation (e.g., "ne...pas")

2. Description
Let’s describe how negation works in both languages:
· English negation: In English, negation is typically done by placing "not" after the auxiliary verb (if present), or directly after the subject in simple sentences.
Example: She does not like coffee.
The structure is simple: [Subject] + [Auxiliary verb] + not + [Verb].
· French negation: French negation involves two parts: "ne" and "pas", which surround the verb. However, "ne" is often dropped in informal speech.
Example: Elle n'aime pas le café (literally "She not likes coffee").
The structure is: [Subject] + ne + [Verb] + pas.

3. Comparison
Now, let's compare the two systems:
· English negation uses only one word ("not") to negate a sentence.
· French negation requires two parts: "ne" and "pas". This is more complex than the English structure. Additionally, the word "ne" is often omitted in spoken French, making it appear more like English negation.

4. Prediction
Given the differences, we can predict certain errors when English speakers learn French negation:
· Omission of "ne": Since English speakers are accustomed to using only one word for negation, they might be tempted to omit the "ne" in French, especially in spoken language.
Example: An English speaker might say: "Elle aime pas le café", instead of the correct "Elle n'aime pas le café."
· Incorrect placement of "not": An English speaker might place "not" incorrectly in French, as they would in English. For example, they could say: "Elle pas aime le café." (incorrect word order).

5. Verification
To verify the predictions, you could:
· Analyze errors in learner speech: Check if learners actually omit "ne" or place "pas" in the wrong position. This could be confirmed by collecting data from students' spoken or written French.
· Test learners' understanding: Provide exercises that test their ability to use "ne...pas" in different contexts (e.g., negative questions, negative imperatives) and assess how frequently they omit "ne".
Summary:
· English negation is simpler: Subject + "not" + verb.
· French negation is more complex: Subject + "ne" + verb + "pas", and "ne" is often dropped in informal speech.
· Predicted error: English speakers may omit "ne" or use incorrect word order because they are used to the simpler English negation structure.
This analysis demonstrates how differences between the two languages can lead to interference and common ERRORS

